12 SMART IEPs

“If you're not sure where you're going, you're liable to end up someplace else. If you don't
know where you're going, the best made maps won't help you get there”

—Robert Mager, psychologist, writer, educator

If you are like many parents, you feel anxious and insecure at IEP meetings. What
do you know? What can you offer? What should you do?

Some parents believe that if they are not educators, they have nothing of value to
offer in planning their child’s educational program. Other parents realize that their
child’s |IEP is not appropriate but do not know how to resolve the problem. Diane
belongs to this group:

1 do not think my son’s IEP is appropriate. The only goal is ‘Commitment to aca-
demic success.” | imagine ‘Commitment to academic success’ is appropriate for all stu-
dents. If ‘Commitment to academic success’ is not appropriate, what should I propose?

How are measurable goals defined? Can you give me an example of a well-written
IEP? (Diane, parent of 15-year-old special education student)

Diane represents countless parents who are confused about |EP goals and objec-
tives. If you are the parent of a child with a disability, you are probably confused too.
How do you write |IEP goals and objectives? Do you agree with Diane when she says,
“ Commitment to academic success is not an appropriate goal?’

Learning About SMART IEPs

Theterm SMART |EPs describes | EPs that are specific, measurable, use action
words, are realistic and relevant, and time-limited.

-8 Specific
M M easurable
A Use Action Words
R Realistic and relevant
T Time-limited
Let's examine each of these concepts.
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Specific
SM ART |EPs have specific goals and objectives. Specific goals target areas of aca-

demic achievement and functional performance. They include clear descriptions of the
knowledge and skills that will be taught and how the child’s progress will be measured.

Look at these two goals. Which oneis specific?
Dylan will increase study skills for academic success.

Dylan will demonstrate the following study skills: skimming written material
and use reference materials in social studies class.

Measurable

SMART |EPs have measurable goals and objectives. M easurable means you can
count or observe it. M easurable goals allow parents and teachers to know how much
progress the child has made since the performance was last measured. With measurable
goals, you will know when the child reaches the goal.

Which of these two goals is measurable and observable?
Owen will improve his reading skills.

Given second grade material, Owen will read a passage of text orally at 110-
130 wpm with random errors.

Action Words
|EP goals include three components that must be stated in measurable terms:
(a) direction of behavior (increase, decrease, maintain, etc.)

(b) area of need (i.e, reading, writing, social skills, transition, communication,
etc.)

(c) level of attainment (i.e., to age level, without assistance, etc.)
SMART |EPs use action words like: “ The child will beableto .. .”
Which of these goals is specific, measurable and includes action words?

Betsy will decrease her anger and violation of school rules.

Provided with anger management training and adult support, Betsy will be
able to remove herself from environments that cause her to lose control of her
behavior so that she bas no disciplinary notices.

Realistic and Relevant

SMART |EPs have realistic, relevant goals and objectives that address the child’s
unique needs that result from the disability. SM ART |EP goals are not based on district
curricula, state or district tests, or other external standards.

Which of these goals is specific, measurable and realistic?
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Kelsey will demonstrate improved writing skills.

Kelsey will improve ber writing and spelling skills so she can write a clear,
cohesive, and readable paragraph consisting of at least 3 sentences, ncluding
compound and complex sentences that are clearly related.

Time-limited

SMART IEP goals and objectives are time-limited. What does the child need to
know and be able to do after one year of special education? What is the starting point
for each of the child’s needs (present levels of academic achievement and functional
performance)?

Time-limited goals and objectives enable you to monitor progress at regular inter-
vals.

Assume your child isin thefifth grade. Alex’s reading skills are at the early third
grade level. Here s a specific, measurable, time-limited goal that tells you what Alex
can do now and what he will be able to do after one year of special education:

Present Level of Performance: Given third grade material, Alex reads 50-70
wpm with 4-6 errors.

Annual Goal: Given fifth grade material, Alex will read 120 wpm with only
random errors.

To ensure that Alex meets his goal, we will measure his progress at nine-week
intervals (4 times during the school year).

After 9 weeks, given third grade material, Alex will read 110 to 120 wpm with
1-3 errors.

After 18 weeks, given fourth grade material, Alex will read 70-100 wpm with
1-3 errors.

After 27 weeks, given fifth grade material, Alex will read 70-100 wpm with 1-3
errors.

At the end of the year, Alex will read 120 wpm with only random errors.

Smart IEP Goals and Ohjectives
IDEA 2004 requires your child’s IEP to include:

a statement of the child’s present levels of academic achievement and functional
performance, including how the child’s disability affects the child’s involvement
and progress in the general education curriculum . . . [and]

a statement of measurable annual goals, including academic and functional
goals, designed to meet the child’s needs that result from the child’s disability to
enable the child to be involved in and make progress in the general education
curriculum; and . . . meet each of the child’s other educational needs that result

from the child’s disability. (See Chapter 17: Section 1414 about |EPs)
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Present Levels of Academic Achievement and Functional Performance

Begin by analyzing your child’s present levels of performance. The present levels of
performance describe “ areas of need arising from the child's disability.” The present
levels of performancetell you what the child knows and is able to do.

How can you make your child’s present levels of academic achievement and func-
tional performance measurable? Here are some suggestions:

* You can specify performance at a grade or age level on objective tests.

- You can indicate a rate (i.e., 3 out of 4 times, 5 minutes out of every 10
minutes:)

Here are some things you need to consider when thinking about your child’s IEPs:

» What isthe relationship between the goal and the purpose of IDEA 2004,
which isto prepare your child for further education, employment and
independent living?

« What are your child’s areas of need?

« How do these areas of need relate to your child’s disability?

« How do these areas of need affect your child’s progress in the general
education curriculum?

« What does your child need to know or be able to do as a result of the [EP?

~* What isit about the child’'s disability that isinterfering with achieving this
knowledge or skill?

« What isthe measurable starting point for this knowledge or skill?
« How will you know if your child is learning this knowledge or skill?
» What will you see your child doing when s/he reaches this goal ?

- What effect will reaching this goal have on your child’s learning gaps as
compared to his/ her peers?

« How can this knowledge or skill be measured?

When you look at the test data from standardized testing and evaluations on your
child, thiswill provide information about what your child knows and is able to do.

Here are some questions to help you identify your child’s present levels of academic
achievement:

« What is your child’s level of academic achievement in reading, writing,
spelling, and arithmetic?

« Can your child read the textbooks assigned to general education studentsin
her grade?

« Areyour child’s reading skills two or three years below grade level on an
individual educational achievement test of reading? (See Chapter 10 to learn
about reading tests)

« Can your child read the grade level textbooks in core academic subjects?
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Assume your child isin the tenth grade. Let’s look at her functional performancein
different areas.

+ Can sheread ajob application? Can she complete the job application without
assistance?

¢ Can sheread the driver training manual? Can she pass the driving test
without assistance?

¢ Can sheread a map? A bus schedule? Can she balance a checkbook?
* Can she use the Internet to do research?

Developing the IEP

Thé Individuals with Disabilities Education Act of 2004 describes how |EPs should
be developed. The IEP team shall consider:

* the child’s strengths
* the parents’ concerns for enhancing their child’s education
* the results of theinitial evaluation or most recent evaluation of the child

+ the academic, developmental, and functional needs of the child.
(20 USC §1414(d)(3)(A))

Use Baseline Data for Present Levels of Performance

Theterm “ performance” describes what the child can do. What are your child’s
present levels of academic achievement and functional performance? What do your
child’s standard scores, percentile rank, grade equivalent and age equivalent scores
mean? (If you completed the Homework Assignment in Chapter 11, you will be able to
answer these questions.)

Present levels of academic achievement and functional performance include data
from objective tests, including “ criterion-referenced tests, standard achievement tests,
diagnostic tests, or any combination of the above.” (Source: Appendix A, Question 1,
of the 1999 Regulations for IDEA 97)

If your child has reading problems, the basdline data for the present levels of
academic achievement should include scores from educational achievement tests of
reading. If your child has math problems, the present levels should include scores from
achievement tests of math. (Note: The difference between subtest scores and composite
scores is explained in Chapters 10 and 11.)

The purpose of using assessments is to determine the child’s present levels of
educational performance and areas of need arising from the child’s disability so that
approaches for ensuring the child’s involvement and progress in the general curricu-
lum and any needed adaptations or modifications to that curriculum can be identified.
(Source: Appendix A, Question 1, of the 1999 Regulations for IDEA 97)
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Measurable Academic and Functional Goals

IEP goals should enable the child to learn the basic skills that are necessary for the
child to be independent and salf-sufficient. These basic skills include:

~« Communication skills
» Social skills and the ability to interact with others
* Reading skills
The child must learn to communicate. M ost children communicate by expressive
and receptive speech. Some children use assistive technology to communicate. The

child must learn social skills so he or she can interact with other people. Finally, the
child must learn to read. Reading is the gateway to all other knowledge.

* Teaching students to read by the end of third grade is the single most important
task assigned to elementary schools.” - American Federation of Teachers

The |EP should:

* Meet the child’s academic, development, and functional needs that result
from the disability;

» Enable the child to beinvolved in and progress in the general curriculum;

» Meet each of the child’'s other educational needs that result from the child’s
disability. (Source: 20 USC §1414(d))
|EP goals cannot be broad statements about what a child will accomplish in a year,
but must address the child’s academic achievement and functional performance. The

IEP must identify all the child’s needs, how the school will meet these needs, and how
the school will measure the child’s progress.

If the IEP is based on the child’s present levels of academic achievement and related
developmental needs, addresses the child’s academic and functional needs, and includes
research validated instructional methods, the |[EP should pass muster under IDEA
2004.

If the IEP does not include measurable academic and functional goals, the IEPis
defective and open to a challenge that it denies the child a FAPE.

SMART IEP Goals and Objectives

Write down several statements about what you want your child to know and be
ableto do. Revise these statements into goals that are specific, measurable, use action
words, arerealistic, and time-limited.

Break down each goal into a few measurable short-term steps. Describe what the
child will know or be able to do. Focus on behavior that you can count or observe.

How will you know if your child is achieving these goals? Your child’s progress
should be assessed objectively and often. If your goals are measurable, you will be able
to observe the child’s behavior.
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Hereisa SMART |EP goal for a child who needs to learn to type

At the end of the first semester, Mark will touch-type a passage of text at a
speed of 20 words per minute, with no more than 10 errors, with progress
measured on a five-minute timed test.

At the end of the second semester, Mark will touch-type a passage of text at a

speed of 40 words per minute, with no more than S errors, with progress mea-
sured on a five-minute timed test.

This SMART goal is specific, measurable, and time-limited. It focuses on M ark’s
need to learn the functional skill of typing. You can measure M ark’s progress by ob-

serving his typing speed and accuracy.

Short-term Objectives

In IDEA 2004, Congress eliminated requirements for short-term objectives and
benchmarks in IEPs for students with disabilities, except for students who take alter-
nate assessments.

By eliminating short-term objectives and benchmarks, Congress made teachers
jobs more difficult. Annual goals will have to be far more comprehensive than they
were under IDEA 1997. Since short-term objectives and benchmarks were eliminated,
thisinformation will now have to be included in the annual goals.

Eliminating short-term objectives creates as many problems for educators as it does
for parents. Short-term objectives and benchmarks are steps that measure the child’s
progress toward the annual goals in the IER. When written correctly, short-term objec-
tives provide teachers with a roadmap and a clear mechanism to evaluate the child’s
progress.

Pitfalls

As a parent, you must be vigilant. The danger is that the IEP team will propose an-
nual goalsthat are not specific and measurable, do not mest the child’s academic and
functional needs, and do not describe how the child's progress will be measured.

Teachers will have to work harder and think more creatively to ensure that the

annual goals address all the child’s educational needs and that the goals are written in
clear, measurable language.

Other IEP Issues

Advising Parents About Child’s Progress

Did you know that the school must inform you about your child’s educational
progress at regular intervals? In fact, your child’s IEP must include:

a description of how the child’s progress toward meeting the annual goals...
will be measured and when periodic reports on the progress the child is making
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toward meeting the annual goals (such asthrough the use of quarterly or other
periodic reports, concurrent with the issuance of report cards) will be provided.
“(Source: 20 U.SC. § 1414(d)(A)(111))

Reviewing and Revising the IEP

Asyour child grows and changes, the child’s educational needs will also change.
The |EP team must meet at least once a year to review the child’s IEP and determine

whether the annual goals for the child are being achieved. The IEP team is to revise the
IEP to address

* any lack of expected progress toward the annual goals and in the general
education curriculum, where appropriate

* the results of any reevaluation

* information about the child provided to, or by, the parents
* the child’s anticipated needs

* other matters

Learning to Write SMART Goals and Objectives

Areyou still confused about SMART IEP goals and objectives? If you believe a
parent cannot develop SMART goals and objectives, it is time to change your beliefs!

Change the facts. Assume that like many parents, inactivity and stress have caused
you to gain weight. This extra weight came on gradually — so gradually that you did
not realize how much weight you had gained until you went to the doctor for a check-
up. When you weighed in, you discovered that you gained 50 pounds since your last
checkup three years ago!

Your doctor has more bad news. You are “ borderline diabetic’ and your blood
pressureis high. You must lose weight and change your lifestyle. If you do not take ac-
tion, you are at risk to develop serious health problems within the next few years. The
doctor advised you that children model their parent’s behavior. If you do not change
your behavior, your children are very likely to be obese and develop chronic health
problemstoo.

When you go back to work, you think about what the doctor said. What can you
do? You have been on fad diets. You lost weight but the loss was always temporary.
When you went off the diet, you gained even more weight. You are worried and dis-
tracted. Fifty pounds!

Your friend M arie asks, “What’'swrong? You explain. M arietells you that several
of her friends used the Weight Watchers® Program to lose weight. She explains that
Weight Watchers is not a crash-diet or fad. You hit the Internet and find the Weight
Watchers web site. You learn that Weight Watchers programs are research-based by
specialists in endocrinology, diabetes, nutrition, clinical and health psychology, and
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